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INTRODUCTION 7 

 8 

The vision of the National Association of School Psychologists (NASP) is that all children and youth access 9 

the learning, behavior, and mental health support needed to thrive in school, at home, and throughout life.  10 

Consistent with this vision is the core purpose of NASP, which is to empower school psychologists to 11 

promote the learning, behavior, and mental health of all children and youth. This purpose is accomplished 12 

through the values of integrity, diversity, a focus on children and youth, advocacy, collaborative 13 

relationships, continuous improvement, and visionary leadership.  14 

 15 

School psychologists are uniquely qualified specialized instructional support personnel (SISP), who are 16 

members of school teams that support students' ability to learn and teachers' ability to teach. They receive 17 

specialized advanced graduate preparation that includes coursework and practical experiences relevant to 18 

both psychology and education. School psychologists partner with families, teachers, school administrators, 19 

and other professionals to create safe, healthy, and supportive learning environments that strengthen 20 

connections among home, school, and the community. School psychologists support children, youth, 21 

families, and schools through the identification of appropriate evidence-based education and mental and 22 

behavioral health services for all children and youth; implementation of professional practices that are data 23 

driven and culturally responsive; delivery of a continuum of services for children, youth, families, and 24 

schools from prevention to intervention and evaluation; and advocacy for the value of school psychological 25 

services. School psychologists typically work in public or private schools, universities, or other educational 26 

settings that may include hospitals, clinics, or residential facilities. 27 

 28 

NASP’s Professional Standards, including the Standards for Graduate Preparation of School Psychologists, 29 

the Standards for the Credentialing of School Psychologists, the Model for Comprehensive and Integrated 30 

School Psychological Services (also known as the NASP Practice Model), and the Principles for 31 

Professional Ethics, provide a unified set of national standards that guide graduate education, credentialing, 32 

professional practice and services, and ethical behavior of school psychologists. These professional 33 

standards define contemporary school psychology; promote school psychologists’ services for children, 34 

youth, families, and schools; and provide a foundation for the future of school psychology. Additionally, 35 

these standards are used to communicate NASP’s positions, support positive outcomes for children, youth, 36 
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families, and schools, and advocate for appropriate qualifications and practices of school psychologists with 37 

stakeholders, policy makers, and other professional groups at the national, state, and local levels. NASP’s 38 

professional standards undergo review and revision approximately every 10 years, following a multi-year 39 

process including input from internal and external stakeholders, and eventual review and approval by 40 

NASP’s leadership. 41 

 42 

 43 

*********************************************************************** 44 

<<Graphics of 10 Domains and 6 Organizational Principles>> 45 

*********************************************************************** 46 

 47 

 48 

The Model for Comprehensive and Integrated School Psychological Services represents the official policy of 49 

NASP regarding the delivery of comprehensive school psychological services. First written in 1978 as the 50 

Guidelines for the Provision of School Psychological Services, revised in 1984, 1992, 1997, 2000, 2010, 51 

and 2020, the model serves as a guide to the organization and delivery of school psychological services at 52 

the federal, state, and local levels. The model provides direction to school psychologists, students and 53 

faculty in school psychology, administrators of school psychological services, and consumers of school 54 

psychological services regarding excellence in professional school psychology. It also delineates what 55 

services might reasonably be expected to be available from most school psychologists and, thus, should 56 

help to further define the field. In addition, the model is intended to educate the profession and the public 57 

regarding appropriate professional practices and, hopefully, will stimulate the continued development of the 58 

profession. 59 

 60 

The Model for Comprehensive and Integrated School Psychological Services addresses the delivery of 61 

school psychological services within the context of educational programs and educational settings. This 62 

revision of The Model for Comprehensive and Integrated School Psychological Services, like its precursors, 63 

focuses on the special challenges associated with providing school psychological services in schools and to 64 

children, youth, and families. School psychologists who provide services directly to students, 65 

parents/guardians, and other clients as private practitioners, and those who work in other mental and 66 

behavioral health settings, are encouraged to be knowledgeable of federal and state law regulating mental 67 

health providers, and to consult the National Association of School Psychologists’ (2020) Principles for 68 

Professional Ethics and the American Psychological Association’s (2017) Ethical Principles of Psychologists 69 

and Code of Conduct for guidance on issues not addressed in the model.  70 

 71 
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The model includes two major sections, which describe the responsibilities of individual school psychologists 72 

and the responsibilities of school systems to support comprehensive school psychological services. The first 73 

section describes Professional Practices aligned with each of the 10 domains of practice that are the core 74 

components of this model of school psychological services. The second section outlines Organizational 75 

Principles that should be assumed by the organizations that employ school psychologists. These principles 76 

describe the organizational conditions that must be met in order to ensure effective delivery of school 77 

psychological services for children, youth, families, and schools. 78 

 79 

The degree to which school psychologists engage in the activities described within this document may be 80 

predicated on the degree to which local education agencies (LEA) adhere to the Organizational Principles. 81 

Nevertheless, it is anticipated that these guidelines will serve as the model for effective program 82 

development and professional practice on federal, state, and local levels. The 10 domains provide a general 83 

framework of basic competencies that practitioners should possess upon beginning practice as school 84 

psychologists. School psychologists will perceive that it is in their own best interest—and that of the 85 

agencies, parents, and students they serve—to adhere to and support the model. NASP encourages state 86 

and federal legislators, local school boards, and the administrative leaders of federal, state, and local 87 

education agencies to support the concepts contained within the model. 88 

 89 

NASP acknowledges that this model sets expectations for services not presently mandated by federal law or 90 

regulation and not always mandated in state laws and administrative rules. Future amendments of such 91 

statutes and rules, and the state and local plans resulting from them, should incorporate the 92 

recommendations contained in this document. Furthermore, NASP understands that school psychological 93 

services are provided within the context of ethical and legal mandates. Nothing in the model should be 94 

construed as superseding such relevant rules and regulations. 95 

 96 

The model provides flexibility, permitting agencies and professionals to develop procedures, policies, and 97 

administrative organizations that meet both the needs of the agency and the professional’s desire to operate 98 

within recognized professional standards of practice. At the same time, the model has sufficient specificity to 99 

ensure appropriate and comprehensive service provision. 100 

 101 

COMPREHENSIVE AND INTEGRATED SERVICES: DOMAINS OF SCHOOL PSYCHOLOGY 102 

PRACTICE 103 

  104 

School psychologists provide comprehensive and integrated services across 10 general domains of school 105 

psychology, as illustrated in Figure 1 on page __ of this document. Graduate education in school 106 

psychology prepares practitioners with basic professional competencies, including both knowledge and 107 
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skills, in the 10 domains of school psychology, as well as the ability to integrate knowledge and apply 108 

professional skills across domains in the practice of school psychology. The 10 domains of school 109 

psychology reflect the following principles: 110 

● School psychologists have a foundation in the knowledge bases for both psychology and education, 111 

including theories, models, research, evidence-based practices, and implementation strategies 112 

within the domains, and the ability to communicate important principles and concepts. 113 

● School psychologists use effective strategies and skills in the domains to help students succeed 114 

academically, socially, behaviorally, and emotionally. 115 

● School psychologists apply their knowledge and skills by creating and maintaining safe, supportive, 116 

equitable, and effective learning environments and enhancing family, school, and community 117 

collaboration for all students. 118 

● School psychologists demonstrate knowledge and skills relevant for professional practices and work 119 

characteristics in their field. 120 

● School psychologists ensure that their knowledge, skills, and professional practices reflect 121 

understanding and respect for human diversity and promote effective services, advocacy, and 122 

social justice for all students, families, and schools. 123 

● School psychologists integrate knowledge and professional skills across the 10 domains of school 124 

psychology in delivering a comprehensive range of services in professional practice that result in 125 

direct, measurable outcomes for students, families, schools, and/or other consumers. 126 

 127 

The practice domains are highly interrelated and not mutually exclusive. The brief descriptions and 128 

examples of professional practices in each of the domains provided below outline major areas of 129 

knowledge and skill, but they are not intended to reflect the possible full range of competencies of school 130 

psychologists. Figure 1 represents the 10 domains within a model of comprehensive and integrated 131 

services by school psychologists.  132 

 133 

The Model for Comprehensive and Integrated School Psychological Services describes the services 134 

provided by school psychologists to students, families, and schools. The model generally does not 135 

differentiate the services provided by school psychologists prepared at the doctoral and specialist levels. 136 

Rather, the model promotes a high level of services to meet the academic, social, behavioral, and emotional 137 

needs of all children and youth. It may be noted, however, that work experience, advanced graduate 138 

education, and professional development may result in specific skills and advanced knowledge by individual 139 

school psychologists. Among groups of school psychologists, not everyone will acquire skills to the same 140 

degree of proficiency across all domains of practice. However, all school psychologists are expected to 141 

possess at least a basic level of competency in all of the 10 domains of practice described in this model. 142 

 143 
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PART 1: PROFESSIONAL PRACTICES 144 

 145 

PRACTICES THAT PERMEATE ALL ASPECTS OF SERVICE DELIVERY 146 

 147 

Domain 1: Data-Based Decision Making  148 

 149 

School psychologists understand and utilize assessment methods for identifying strengths and needs, 150 

developing effective interventions, services, and programs, and measuring progress and outcomes within a 151 

multi-tiered system of supports. School psychologists use a problem-solving framework as the basis for all 152 

professional activities. School psychologists systematically collect data from multiple sources as a 153 

foundation for decision-making at the individual, group, and systems levels, and consider ecological factors 154 

(e.g., classroom, family, and community characteristics) as a context for assessment and intervention. 155 

Examples of professional practices associated with data-based decision making include the following: 156 

 157 

● School psychologists, in collaboration with other members of an interdisciplinary team, conduct 158 

assessments to determine students’ need for services, including eligibility for special education, and 159 

provide information relevant to the development of individual service plans. 160 

 161 

● School psychologists collect and analyze data from multiple sources (e.g., parents/guardians, 162 

teachers, students, etc.) and levels (i.e., individual, group, and systems) to understand student 163 

needs and to select and implement evidence-based instructional and mental and behavioral health 164 

interventions and supports. 165 

 166 

● School psychologists incorporate various techniques for collection, measurement, and analysis of 167 

data, accountability, and the use of technological resources in the evaluation of services at the 168 

individual, group, and/or systems levels.  169 

 170 

● School psychologists use data to monitor academic, social, emotional, and behavioral progress, 171 

measure student response, evaluate the effectiveness of interventions, and determine when to 172 

modify or change an intervention. 173 

 174 

● School psychologists provide support for classroom teachers, school staff, and other stakeholders in 175 

collecting, analyzing, and interpreting universal screening and progress monitoring data to inform 176 

decision making about instructional, behavioral, and social-emotional needs of students. 177 

 178 
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● School psychologists assist with the design and implementation of assessment procedures to 179 

determine the degree to which recommended interventions have been implemented, and consider 180 

treatment fidelity data in all decisions that are based on intervention response and progress.  181 

 182 

● School psychologists support the use of systematic, reliable, and valid data collection procedures for 183 

evaluating the effectiveness and/or need for modification of school-based interventions and 184 

programs. 185 

 186 

● School psychologists use information and technology resources to enhance data collection and 187 

decision making. 188 

 189 

 190 

Domain 2: Consultation and Collaboration 191 

 192 

School psychologists understand varied models and strategies of consultation, collaboration, and 193 

communication applicable to individuals, families, groups, and systems, as well as methods to promote 194 

effective implementation of services. As part of a systematic and comprehensive process of effective 195 

decision making and problem solving that permeates all aspects of service delivery, school psychologists 196 

demonstrate skills to consult, collaborate, and communicate effectively with others. Examples of 197 

professional practices associated with consultation and collaboration include the following: 198 

 199 

● School psychologists use a consultative problem-solving process as a vehicle for planning, 200 

implementing, and evaluating academic and mental and behavioral health services. 201 

 202 

● School psychologists effectively communicate information verbally and in writing for diverse 203 

audiences, such as parents, teachers, other school personnel, policy makers, community leaders, 204 

and others. 205 

 206 

● School psychologists consult and collaborate with educational professionals at the individual, family, 207 

group, and systems levels, carefully considering the viewpoints of all parties involved when making 208 

decisions. 209 

 210 

● School psychologists facilitate communication and collaboration among all stakeholders by 211 

demonstrating effective and appropriate interpersonal communication techniques. 212 

 213 
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● School psychologists participate on a variety of school- and district-based leadership teams to 214 

promote positive outcomes for individual students, school staff, and school systems. 215 

 216 

● School psychologists consult and collaborate with professionals within and across disciplines to 217 

share resources and improve practices. 218 

 219 

● School psychologists function as change agents, using their skills in communication, collaboration, 220 

and consultation to advocate for necessary change at the individual student, classroom, building, 221 

district, state, and national levels. 222 

 223 

● School psychologists apply psychological and educational principles necessary to enhance 224 

collaboration and achieve effectiveness in provision of services. 225 

 226 

DIRECT AND INDIRECT SERVICES FOR STUDENTS, FAMILIES, AND SCHOOLS  227 

 228 

STUDENT-LEVEL SERVICES 229 

 230 

Domain 3: Academic Interventions and Instructional Supports 231 

  232 

School psychologists understand the biological, cultural, and social influences on academic skills; human 233 

learning, cognitive, and developmental processes; and evidence-based curricula and instructional 234 

strategies. School psychologists, in collaboration with others, use assessment and data collection methods 235 

to implement and evaluate services that support academic skill development in children. Examples of direct 236 

and indirect services that support the development of cognitive and academic skills include the following: 237 

 238 

● School psychologists use assessment data to develop and implement evidence-based instructional 239 

strategies that are intended to improve student performance. 240 

 241 

● School psychologists promote interventions and accommodations to help students enhance their 242 

capacity to be self-regulated learners, fostering their ability to set learning goals, design a learning 243 

process to achieve those goals, and assess outcomes to determine whether the goals were 244 

achieved. 245 

 246 

● School psychologists, in collaboration with other school personnel, promote the attainment of 247 

academic standards and benchmarks by all children and youth.   248 

 249 
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● School psychologists collaborate with others to ensure that students who are not meeting 250 

benchmarks or standards receive continual progress monitoring for improvements in academic 251 

skills; they then recommend changes to instruction based on student responsiveness to 252 

interventions.   253 

 254 

● School psychologists apply current empirically based research on learning and cognition to the 255 

development of effective instructional strategies to promote student learning at the individual, group, 256 

and systems levels. 257 

 258 

● School psychologists work with other school personnel to develop, implement, and evaluate 259 

effective interventions to improve learning engagement and outcomes. 260 

 261 

● School psychologists incorporate all available information in developing instructional strategies to 262 

meet the individual learning needs of children and youth. 263 

 264 

● School psychologists utilize culturally responsive and developmentally appropriate assessment 265 

techniques to identify and diagnose disabilities that impact development and learning. School 266 

psychologists use assessment data to select and implement evidence-based interventions that 267 

address identified learning and developmental needs. 268 

 269 

● School psychologists share information about research in curriculum and instruction with educators, 270 

parents/guardians, and the community to promote improvement in instruction and student 271 

achievement. 272 

 273 

● School psychologists facilitate the design and delivery of evidence-based curriculum and 274 

instructional strategies that promote academic achievement, such as, but not limited to, literacy 275 

instruction, teacher-directed instruction, peer tutoring, and interventions for self-regulation, 276 

planning/organization, and managing academic demands. 277 

 278 

● School psychologists seek to maximize intervention acceptability and fidelity during the 279 

development, implementation, and evaluation of instructional interventions. 280 

 281 

 282 

Domain 4: Mental and Behavioral Health Services and Interventions 283 

  284 
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School psychologists understand the biological, cultural, developmental, and social influences on mental 285 

and behavioral health, behavioral and emotional impacts on learning, and evidence-based strategies to 286 

promote social-emotional functioning. 287 

 288 

School psychologists, in collaboration with others, use assessment and data-collection methods to design, 289 

implement, and evaluate services that promote resilience and positive behavior, support socialization and 290 

adaptive skills, and enhance mental and behavioral health. Examples of professional practices associated 291 

with the development of social-emotional and behavioral skills include the following: 292 

 293 

● School psychologists recognize risk and protective factors and utilize data and assessment to 294 

facilitate the design and delivery of curricula and interventions to help students develop effective 295 

social-emotional skills, such as self-regulation, self-monitoring, planning/organization, empathy, 296 

positive coping strategies, interpersonal skills, and healthy decision-making. 297 

 298 

● School psychologists integrate behavioral supports and mental health services with academic and 299 

learning goals for children. Using data, they identify students who may require individualized support 300 

and provide a continuum of developmentally appropriate and culturally responsive mental and 301 

behavioral health services, including individual and group counseling, behavioral coaching, 302 

classroom and school-wide social-emotional learning programs, positive behavior supports, and 303 

parent education and support. This may include attention to issues such as the development of 304 

adaptive skills, life skills, and personal safety awareness.  305 

 306 

● School psychologists demonstrate an understanding of the impact of trauma on social, emotional, 307 

and behavioral functioning and, in collaboration with others, work to implement practices to reduce 308 

the effects of trauma on learning and behavior. 309 

 310 

● School psychologists use assessment data to select and implement evidence-based mental and 311 

behavioral health interventions. School psychologists utilize culturally responsive and 312 

developmentally appropriate assessment techniques to identify emotional and behavioral disabilities.  313 

 314 

● School psychologists demonstrate skills related to behavior analysis and use systematic decision 315 

making to consider the antecedents, consequences, functions, and potential causes of behavioral 316 

difficulties that may impede learning or socialization. They recognize that behavioral difficulties may 317 

stem from specific skill and/or performance deficits that can be remedied through instruction and/or 318 

reinforcement strategies. 319 

 320 
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● School psychologists seek to maximize intervention acceptability and fidelity during the 321 

development, implementation, and evaluation of mental and behavioral health interventions. 322 

 323 

● School psychologists develop and implement positive behavior supports at the individual, group, 324 

classroom, school, and district levels that demonstrate the use of appropriate ecological and 325 

behavioral approaches (e.g., positive reinforcement, social skills training, restorative justice 326 

practices, and positive psychology) to promote effective student discipline practices and classroom 327 

management strategies. 328 

 329 

● School psychologists utilize data to evaluate implementation and outcomes of mental and behavioral 330 

health interventions for individuals and groups.  331 

 332 

● School psychologists promote effective home-school collaboration and, when necessary, collaborate 333 

with other community providers to coordinate mental and behavioral health supports and 334 

wraparound services.  335 

 336 

SYSTEMS-LEVEL SERVICES 337 

 338 

Domain 5: Schoolwide Practices to Promote Learning 339 

  340 

School psychologists understand school and systems structure, organization, and theory; general and 341 

special education; technology resources; and evidence-based school practices that promote learning, 342 

positive behavior, and mental health. School psychologists, in collaboration with others, develop and 343 

implement practices and strategies to create and maintain safe, effective, and supportive learning 344 

environments for students and school staff.  Professional and leadership practices associated with 345 

schoolwide promotion of learning include the following: 346 

 347 

● School psychologists, in collaboration with others, incorporate evidence-based strategies in the 348 

design, implementation, and evaluation of policies and practices in such areas as discipline, grading, 349 

instructional support, staff training, school improvement activities, program evaluation, and home–350 

school partnerships.  351 

 352 

● School psychologists provide professional development, training, and ongoing coaching on a range 353 

of topics that help staff and parents/guardians to better understand the developmental needs of 354 

children and youth in schools and that promote the use of effective instructional strategies, positive 355 

classroom management practices, and the cultivation of supportive working relationships. 356 
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 357 

● School psychologists use their knowledge of organizational development and systems theory to 358 

assist in promoting both a respectful, supportive atmosphere for decision making and collaboration 359 

and a commitment to quality instruction and services. School psychologists help staff members, 360 

students, and parents/guardians to resolve conflicts peacefully and respectfully.  361 

 362 

● School psychologists are actively involved in the development and measurement of school 363 

improvement plans that impact the programs and services available to children, youth, and families. 364 

School psychologists assist in conducting needs assessments to help select schoolwide programs 365 

based on the needs of the learning community.  366 

 367 

● School psychologists incorporate evidence-based strategies when developing and implementing 368 

intervention programs to facilitate the successful transition of students from one environment to 369 

another (e.g., program to program, school to school, grade to grade, and school to higher education 370 

and/or work transitions). 371 

 372 

● School psychologists work with others to develop and maintain positive school climates and learning 373 

environments that support resilience and academic growth, promote high rates of academic 374 

engagement and attendance, and reduce negative influences on learning and behavior. 375 

 376 

● School psychologists participate in designing and implementing universal screening procedures to 377 

identify the need for additional academic or behavioral support services, as well as progress 378 

monitoring systems to promote successful learning and well-being. 379 

 380 

● School psychologists work collaboratively with other school personnel to create and maintain a 381 

multitiered continuum of services to support each student’s attainment of academic, social-382 

emotional, and behavioral goals. 383 

 384 

● School psychologists analyze systems-level problems and identify factors that influence learning and 385 

behavior. They help other school leaders evaluate outcomes of classroom, building, and system 386 

initiatives, and they support shared decision-making practices designed to promote teacher 387 

leadership, include student voice, and meet general public accountability responsibilities. 388 

 389 

Domain 6: Services to Promote Safe and Supportive Schools 390 

  391 
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School psychologists understand principles and research related to social-emotional well-being, resilience 392 

and risk factors in learning, mental and behavioral health, services in schools and communities to support 393 

multi-tiered prevention and health promotion, and evidence-based strategies for creating safe and 394 

supportive schools. School psychologists, in collaboration with others, demonstrate skills to promote 395 

preventative and responsive services that enhance learning, mental and behavioral health, and 396 

psychological and physical safety and to implement effective crisis prevention, preparation, response, and 397 

recovery. Examples of effective services to promote safe and supportive schools include the following: 398 

  399 

● School psychologists provide services that foster a positive school climate and utilize their expertise 400 

to build and enhance relationships that lead to greater school connectedness for students, staff, 401 

families, and communities. 402 

 403 

● School psychologists promote wellness and resilience by (a) collaborating with other healthcare 404 

professionals to provide a basic knowledge of behaviors that lead to healthy outcomes for children 405 

and youth; (b) facilitating environmental changes conducive to good health and adjustment of 406 

children and youth; and (c) accessing resources to address a wide variety of behavioral, learning, 407 

mental, and physical needs.  408 

 409 

● School psychologists advocate for state and local policies that promote safe and inclusive school 410 

environments.  411 

 412 

● School psychologists contribute to safe and supportive school environments by recognizing and 413 

addressing risk and protective factors that are vital to understanding and addressing such systemic 414 

problems as school failure, student disengagement, chronic absenteeism, school dropout, bullying, 415 

youth suicide and self-harm, and school violence. They take steps to promote prevention strategies 416 

and the development of protective factors that build resiliency. 417 

 418 

● School psychologists support monitoring for early indicators of risk, work to provide effective 419 

consultation and intervention services to ameliorate student risk, and promote a positive learning 420 

and mental health trajectory for every student. 421 

 422 

● School psychologists contribute to the implementation and evaluation of prevention programs that 423 

promote physically and psychologically safe and nonviolent schools and communities. 424 

 425 
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● School psychologists participate in school crisis teams and use data-based decision making 426 

methods, problem-solving strategies, consultation, collaboration, and direct services in the context of 427 

crisis prevention, preparation, response, and recovery. 428 

 429 

● School psychologists collaborate with other professionals to conduct assessments of school safety 430 

in the development of comprehensive school safety plans aimed at both preventing and responding 431 

to crisis events to mitigate the effects of crisis on students and adults in the school community. 432 

 433 

● School psychologists, in collaboration with others, train staff and parents/guardians in how to 434 

recognize and respond to risk factors that may necessitate intervention by the school crisis team. 435 

 436 

● School psychologists work together with other professionals to conduct comprehensive suicide 437 

and/or threat assessments for students who are identified at risk, and they help design interventions 438 

to address known mental and behavioral health needs.  439 

 440 

● School psychologists collaborate with school personnel, parents/guardians, students, and 441 

community organizations to provide competent mental health support during and after crisis 442 

situations. 443 

 444 

Domain 7: Family, School, and Community Collaboration  445 

  446 

School psychologists understand principles and research related to family systems, strengths, needs, and 447 

cultures; evidence-based strategies to support positive family influences on children’s learning and mental 448 

health; and strategies to develop collaboration between families and schools. School psychologists, in 449 

collaboration with others, design, implement, and evaluate services that respond to culture and context. 450 

They facilitate family and school partnerships and interactions with community agencies to enhance 451 

academic and social–behavioral outcomes for children. Examples of professional practices associated with 452 

family, school, and community collaboration include the following: 453 

 454 

● School psychologists acknowledge and respect diversity in family systems. They identify varying 455 

world views, family contexts, and other factors that have an impact on family-school partnerships 456 

and interactions with community providers, and consider these factors when developing and 457 

providing services for families. 458 

 459 



 

14 
 

● School psychologists use evidence-based strategies to design, implement, and evaluate effective 460 

policies and practices that promote family, school, and community partnerships to enhance learning 461 

and mental and behavioral health outcomes for children and youth. 462 

 463 

● School psychologists promote strategies for safe, nurturing, and dependable parenting and home 464 

interventions to facilitate children’s healthy development. 465 

 466 

● School psychologists consider the unique needs of children and youth living in foster care, 467 

transitional housing, and group homes. They collaborate with caregivers and community agencies 468 

supporting these students. 469 

 470 

● School psychologists help create linkages among schools, families, and community providers, and 471 

help coordinate services when programming for children involves multiple agencies. 472 

 473 

● School psychologists advocate for families and support parents and other caregivers in their 474 

involvement in school activities, both for addressing individual students’ needs and for participating 475 

in classroom and school events. They acknowledge barriers to school engagement and take steps 476 

to help families overcome them. 477 

 478 

● School psychologists educate the school community regarding the influence of family involvement 479 

on success in school and advocate for parent and other caregiver involvement in school governance 480 

and policy development whenever feasible. 481 

 482 

FOUNDATIONS OF SCHOOL PSYCHOLOGICAL SERVICE DELIVERY 483 

 484 

Domain 8: Equitable Practices for Diverse Student Populations  485 

 486 

School psychologists have knowledge of individual differences, abilities, disabilities, and other diverse 487 

characteristics and the impact they have on development and learning. They also understand principles and 488 

research related to diversity in children, families, schools, and communities, including factors related to child 489 

development, religion, culture and cultural identity, race, sexual orientation, gender identity, socioeconomic 490 

status, and other variables. School psychologists implement evidence-based strategies to enhance services 491 

in both general and special education and address potential influences related to diversity. School 492 

psychologists demonstrate skills to provide professional services that promote effective functioning for 493 

individuals, families, and schools with diverse characteristics, cultures, and backgrounds through an 494 

ecological lens across multiple contexts. School psychologists recognize that equitable practices for diverse 495 
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student populations, respect for diversity in development and learning, and advocacy for social justice are 496 

foundational to effective service delivery. While equality ensures that all children have the same access to 497 

general and special educational opportunities, equity ensures that each student receives what they need to 498 

benefit from these opportunities. Examples of professional practices that respect diversity and promote 499 

equity include: 500 

 501 

● School psychologists apply their understanding of the influence of culture, background, and 502 

individual learner characteristics when designing and implementing interventions to achieve optimal 503 

learning and behavioral outcomes. 504 

 505 

● School psychologists, in collaboration with others, consider individual differences, strengths, 506 

backgrounds, talents, and needs in the design, implementation, and evaluation of services in order 507 

to improve learning and mental and behavioral health outcomes for all children in family, school, and 508 

community settings. 509 

 510 

● School psychologists provide culturally responsive and equitable practices in all domains of service 511 

delivery for diverse individuals, families, schools, and communities. 512 

 513 

● School psychologists have advanced knowledge about special education and related services and 514 

use that knowledge to promote specialized instructional and support practices within special 515 

education that meet the diverse needs of children with disabilities.  516 

 517 

● School psychologists work collaboratively with families and community liaisons to understand and 518 

address the needs of diverse learners. 519 

 520 

● School psychologists employ a strengths-based approach to address the learning needs of English 521 

Learners. 522 

 523 

● School psychologists acknowledge the subtle racial, class, gender, cultural, and other biases they 524 

may bring to their work and the impact these biases may have on their professional decisions, 525 

interactions, and activities.  526 

 527 

● School psychologists recognize both within- and between-group differences when working with 528 

diverse student populations. 529 

 530 
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● School psychologists promote equity and social justice in educational programs and services by 531 

ensuring that all children and youth learn in safe, supportive, and inclusive environments. School 532 

psychologists actively engage in efforts to address factors that limit equity and access to educational 533 

opportunity.  534 

 535 

Domain 9: Research and Evidence-Based Practice  536 

 537 

School psychologists have knowledge of research design, statistics, measurement, and varied data 538 

collection and analysis techniques sufficient for understanding research, interpreting data, and evaluating 539 

programs in applied settings. As scientist practitioners, school psychologists demonstrate skills to evaluate 540 

and apply research as a foundation for service delivery and, in collaboration with others, use various 541 

techniques and technology resources for data collection, measurement, and analysis to support effective 542 

practices at the individual, group, and/or systems levels. Examples of professional practices associated with 543 

research and evidence-based practice include the following: 544 

 545 

● School psychologists evaluate, interpret, and synthesize a cumulative body of research findings and 546 

apply these as a foundation for effective service delivery. 547 

 548 

● School psychologists advocate for the use of evidence-based educational practices in instruction, 549 

social-emotional learning, and positive behavior supports at the individual, group, school, and district 550 

levels. 551 

 552 

● School psychologists apply knowledge of evidence-based interventions and programs in designing, 553 

implementing, and evaluating the fidelity and effectiveness of school-based intervention plans. 554 

 555 

● School psychologists provide assistance for analyzing, interpreting, and using empirical foundations 556 

to support effective school practices. 557 

 558 

● School psychologists evaluate, select, and interpret evidence-based strategies that lead to 559 

meaningful school improvement through enhanced school climate, academic achievement, and 560 

sense of safety. 561 

 562 

● School psychologists communicate their knowledge about statistics and measurement principles to 563 

inform practices and decision-making. 564 

 565 

● School psychologists understand principles of program evaluation and apply these in a variety of 566 
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settings to support other school leaders in developing, implementing, and monitoring programs that 567 

improve outcomes for all children and youth.  568 

 569 

Domain 10: Legal, Ethical, and Professional Practice 570 

 571 

School psychologists have knowledge of the history and foundations of school psychology; multiple service 572 

models and methods; ethical, legal, and professional standards; and other factors related to professional 573 

identity and effective practice as school psychologists. School psychologists demonstrate skills to provide 574 

services consistent with ethical, legal, and professional standards; engage in responsive ethical and 575 

professional decision-making; collaborate with other professionals; and apply professional work 576 

characteristics needed for effective practice as school psychologists, including communication skills, 577 

effective interpersonal skills, responsibility, adaptability, initiative, dependability, technological competence, 578 

advocacy skills, respect for human diversity, and a commitment to social justice and equity. Examples of 579 

legal, ethical, and professional practice include the following: 580 

 581 

● School psychologists practice in ways that are consistent with ethical, professional, and legal 582 

standards and regulations. 583 

 584 

● School psychologists engage in effective, collaborative, and ethical professional relationships. 585 

 586 

● School psychologists seek and utilize professional supervision, peer consultation, and mentoring for 587 

effective practice.  588 

 589 

● School psychologists support the retention and growth of fellow school psychologists by providing 590 

supervision, peer consultation, and mentoring to those seeking such support. 591 

 592 

● School psychologists access, evaluate, and utilize information sources and technology in ways that 593 

safeguard and enhance the quality of services, security of confidential information, and responsible 594 

record keeping. 595 

 596 

● School psychologists assist administrators, teachers, other school personnel, and parents/guardians 597 

in understanding and adhering to legislation and regulations relevant to general and special 598 

education services. 599 
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 600 

● School psychologists advocate for professional roles as providers of effective services and 601 

evidence-based practices that enhance the learning and mental health of all children and youth. 602 

 603 

● School psychologists stand up for the welfare and rights of children and use expertise to promote 604 

changes in individual education programs, systems, schools, and legislation. School psychologists 605 

actively contribute to conversations about matters of public concern, using factual and verifiable 606 

statements that enhance the use of evidence-based practices and policies.  607 

 608 

● School psychologists collect data to evaluate and document the effectiveness of their own services.  609 

 610 

● School psychologists engage in lifelong learning and formulate personal plans for ongoing 611 

professional growth. 612 

 613 

● School psychologists are knowledgeable about standards that define contemporary professional 614 

practice and organizational principles that provide context for their work. 615 

 616 

● School psychologists participate in continuing professional development activities at a level 617 

consistent with maintenance of the NCSP credential (i.e., a minimum of 75 hours of professional 618 

development every three years). 619 

 620 

● As part of continuing professional development, school psychologists may participate in local, state, 621 

and national professional associations and, when interested, engage in leadership roles. 622 

 623 

 624 

PART II: ORGANIZATIONAL PRINCIPLES 625 

 626 

ORGANIZATIONAL PRINCIPLE 1: ORGANIZATION AND EVALUATION OF SERVICE DELIVERY 627 

 628 

Comprehensive school psychological services are provided by appropriately licensed or credentialed school 629 

psychologists who have received graduate preparation consistent with NASP professional standards.  630 

 631 

School psychological services are provided in a coordinated, organized fashion and are delivered in a 632 

manner that ensures the provision of a seamless continuum of services. Services are delivered in 633 

accordance with a strategic planning process that considers the needs of all stakeholders and utilizes an 634 

evidence-based program evaluation model. 635 

 636 
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1.1 School psychological services are planned and delivered on the basis of a systematic assessment of 637 

the educational and psychological needs of the students and families in the local community. School 638 

systems ensure that services provided directly by school psychologists are based on a strategic plan. The 639 

plan is developed based on the collective needs of the school system and community, with the primary 640 

focus being the specific needs of the students served by school psychologists. 641 

1.2 School psychological services are available to all students on an equal basis and are not determined 642 

by a specific funding source. Services are provided to students based on their need, not based on disability 643 

or their eligibility to generate specific funding. 644 

1.3 School psychological services are integrated with other school and community services. Students 645 

and their families should not be responsible for the integration of these services based on funding, setting, 646 

or program location. Therefore, school psychological and other mental and behavioral health services are 647 

provided through a ‘‘seamless’’ system of care. When external professionals, with appropriate school 648 

psychology credentials, provide school psychological services, the school system maintains responsibility 649 

for the quality of services and for oversight of planning and implementation of services. 650 

1.4 Contractual school psychological services are provided in a manner consistent with this model, 651 

NASP Principles for Professional Ethics, and other relevant professional guidelines and standards. 652 

Contractual school psychological services are not used as a means to decrease the type, amount, and 653 

quality of school psychological services provided by the employing agency. They may be used to augment 654 

and enhance programs. 655 

1.5 School systems conduct regular evaluations of the collective delivery of student services as well as 656 

those services provided by individual school psychologists. The evaluation process focuses on both the 657 

nature and extent of the services provided (process) and the student- or family-focused effects of those 658 

services (outcomes). Evaluation of services from external professionals who provide school psychological 659 

services is the responsibility of the school system, and the evaluation process should be consistent with that 660 

used for services provided by school psychologists who are school district employees. 661 

1.6 The school system provides a range of services to meet the academic and mental and behavioral 662 

health needs of students. As indicated in this model, school psychologists collaborate with other school 663 

personnel to provide both direct and indirect services to students and families. The consumers of and 664 

participants in these services include the following:  Students, teachers, school counselors, school social 665 

workers, administrators, other school personnel, families, care providers, other community and regional 666 

agencies, and resources that support the educational process. 667 

1.7 School systems support the provision of consultative and other services by school psychologists to 668 

teachers, administrators, and other school personnel for the purpose of improving student outcomes. 669 

 670 

ORGANIZATIONAL PRINCIPLE 2: CLIMATE 671 

 672 
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It is the responsibility of the school system to create a climate in which school psychological services can be 673 

delivered with mutual respect for all parties. Employees have the freedom to advocate for the services that 674 

are necessary to meet the needs of consumers and are free from artificial, administrative, or political 675 

constraints that might hinder or alter the provision of appropriate services. 676 

 677 

2.1 School systems promote cooperative and collaborative relationships among staff members in a 678 

manner that best meets the mutual interests of students and families. Conflicts are resolved in a 679 

constructive and professional manner. 680 

2.2 School systems provide an organizational climate in which school psychologists and other personnel 681 

may advocate in a professional manner for the most appropriate services for students and families, without 682 

fear of reprisal from supervisors or administrators. 683 

2.3 School systems promote work environments that maximize job satisfaction of employees in order to 684 

maintain a high quality of services provided to students. Measures of work climate are included in 685 

organizational self-evaluation. 686 

2.4 School systems promote and advocate for balance between professional and personal lives of 687 

employees. Supervisors monitor work and stress levels of employees and take steps to reduce pressure 688 

when the well-being of the employee is at risk. Supervisors are available to employees to problem solve 689 

when personal factors may adversely affect job performance and when job expectations may adversely 690 

affect the personal life of the employee. 691 

 692 

ORGANIZATIONAL PRINCIPLE 3: PHYSICAL, PERSONNEL, AND FISCAL SUPPORT SYSTEMS 693 

 694 

School systems ensure that (a) an adequate recruitment and retention plan for employees exists to ensure 695 

adequate personnel to meet the needs of the system; (b) all sources of funding, both public and private, are 696 

used and maximized to ensure the fiscal support necessary to provide adequate services; (c) all employees 697 

have adequate technology, resources, and work space; and (d) employees have adequate personnel 698 

benefits necessary to support their work, including discipline-specific professional development. 699 

 700 

3.1 School systems assume professional responsibility and accountability for services through the 701 

recruitment of qualified and diverse staff and the assurance that staff function only in their areas of 702 

competency. 703 

3.2 School systems support recruitment and retention of qualified staff by advocating for appropriate 704 

ratios of school psychologists to students. The ratio of school psychologists to students is a critical aspect of 705 

the quality of services to students. This ratio should be determined by the level of staffing needed to provide 706 

comprehensive school psychological services in accordance with the system’s needs assessment and 707 

should not exceed 700 students for 1 school psychologist in order to ensure quality of student outcomes. 708 
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Similarly, when school psychologists are assigned to work primarily with student populations that have 709 

particularly intensive special needs (e.g., students with significant emotional or behavioral disorders, or 710 

students with developmental disorders), this student to school psychologist ratio should be even lower. 711 

Other local contexts, such as communities impacted by poverty, trauma, and mental health needs, may also 712 

result in the need for a lower student to school psychologist ratio. 713 

3.3 School systems provide advanced technological resources to facilitate effective time management, 714 

communication systems, data management systems, and service delivery. 715 

3.4 School systems provide staff with access to appropriate professional work materials, sufficient office 716 

and workspace, adequate technology support, and general working conditions that enhance the delivery of 717 

effective services and ensure confidentiality. Included are assessment and intervention materials, access to 718 

private telephone and office, therapeutic aids, and access to professional literature. 719 

  720 

ORGANIZATIONAL PRINCIPLE 4: PROFESSIONAL COMMUNICATION 721 

School systems ensure that policies and practices exist that result in positive, proactive communication 722 

among employees at all administrative levels of the organization. 723 

 724 

4.1 School systems provide opportunities for employees to communicate with each other about issues 725 

of mutual professional interest on a regular basis. 726 

4.2 School systems support and promote collaborative problem-solving approaches to the planning and 727 

delivery of school psychological services. Decision making and strategic planning regarding school 728 

psychological services is done in collaboration with other departments and outside agencies to ensure 729 

optimal services for students. 730 

4.3 School systems ensure that staff members have access to the technology necessary to perform 731 

their jobs adequately and to maintain appropriate and confidential communication with students, families, 732 

and service providers within and outside the system. 733 

4.4 The school system’s policy on student records is consistent with state and federal rules and laws 734 

and ensures the protection of the confidentiality of the student and their family. The policy specifies the 735 

types of data developed by the school psychologist that are classified as school or student records. The 736 

policy gives clear guidance (consistent with the Family Educational Rights and Privacy Act or similar 737 

state/court regulations) regarding which documents belong to the school and the student/ guardian and 738 

which documents (such as clinical notes) are the personal property of the school psychologist. Although test 739 

protocols are part of the student’s record, the school system ensures that test security is protected and 740 

copyright restrictions are observed. Release of records and protocols is consistent with state and federal 741 

regulations. The policy on student records includes procedures for maintaining student confidentiality and 742 

privacy in the use of electronic communications. The NASP Principles for Professional Ethics provides 743 

additional guidance for schools with regard to responsible school-based record keeping. 744 
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  745 

ORGANIZATIONAL PRINCIPLE 5: SUPERVISION, PEER CONSULTATION, AND MENTORING 746 

  747 

The school system ensures that all personnel have opportunities for supervision, peer consultation, and 748 

mentoring adequate to ensure the provision of effective and accountable services. Supervision and 749 

mentoring are provided through an ongoing, career-long, positive, systematic, collaborative process 750 

between the school psychologist and a school psychology supervisor or other school psychology 751 

colleagues. This process focuses on promoting professional growth and exemplary professional practice 752 

leading to improved performance among all participants, including the school psychologist, supervisor, 753 

students, and the entire school community. 754 

5.1 Supervisors have a valid state school psychology credential for the setting in which they are 755 

employed, and have a minimum of 3 years of experience as a practicing school psychologist. Professional 756 

training and/or experience in the supervision of school personnel is preferred. 757 

5.2 Supervision methods should match the experience, competencies, and needs of the school 758 

psychologist. Interns and novice school psychologists require more intensive supervisory modalities, 759 

including regularly scheduled face-to-face sessions. Alternative methods, such as supervision groups, 760 

mentoring, and/or peer consultation can be utilized with more experienced school psychologists to ensure 761 

continued professional growth and support for complex or difficult cases. 762 

5.3 School systems allow time for school psychologists to participate in supervision, peer consultation, 763 

and mentoring. In small or rural systems, where a supervising school psychologist may not be available, the 764 

school system ensures that school psychologists are given opportunities to seek supervision and/or peer 765 

consultation outside the district (e.g., through regional, state, or national school psychology networks). 766 

5.4 The school system should develop and implement a coordinated plan for the accountability and 767 

evaluation of all school psychological services. This plan should address evaluation of both implementation 768 

and outcomes of services. 769 

5.5 Supervisors ensure that practicum and internship experiences occur under conditions of appropriate 770 

supervision including (a) access to professional school psychologists who will serve as appropriate role 771 

models, (b) provision of supervision by an appropriately credentialed school psychologist, and (c) provision 772 

of supervision within the guidelines of the graduate preparation program and NASP Graduate Preparation 773 

Standards for School Psychology. 774 

5.6 Supervisors provide professional leadership through participation in school psychology professional 775 

organizations and active involvement in local, state, and federal public policy development. 776 

  777 

ORGANIZATIONAL PRINCIPLE 6: PROFESSIONAL DEVELOPMENT AND RECOGNITION SYSTEMS 778 

 779 
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Individual school psychologists and school systems develop professional development plans annually. The 780 

school system ensures that continuing professional development of its personnel is both adequate for and 781 

relevant to the service delivery priorities of the school system. School systems recognize the need for a 782 

variety of discipline-specific professional development activities. These activities could include those 783 

provided by the school system, NASP-approved providers, other educational entities, or other activities 784 

such as online training, formal self-study, and professional learning communities. 785 

 786 

6.1  Professional Development Responsibilities 787 

● The school system provides support (e.g., funding, time, supervision) to ensure that school 788 

psychologists have sufficient access to continuing professional development at a level necessary to 789 

remain current regarding developments in professional practices that benefit children, families,  790 

schools, and communities. 791 

● The school system provides technology and personnel resources to assist in providing a system for 792 

documenting professional development activities. 793 

● The school system supports the professional and leadership development of school psychologists 794 

interested in local, state, or national leadership opportunities by providing release time or other 795 

forms of support.  796 

 797 

6.2 Professional Development Plans and Application of New Skills 798 

● The school system provides supervision of school psychologists by an appropriately credentialed 799 

and experienced school psychologist, so that the development of professional skills is continued and 800 

maintained over time. School psychologists seek and use appropriate types and levels of 801 

supervision as they acquire new knowledge, skills, and abilities by creating and following a personal 802 

plan of professional development. 803 

● Supervision supported by the school system makes available the opportunities to provide feedback 804 

to the school psychologist about the quality of new skill applications. 805 

 806 

6.3 Advanced Recognition of Professional Development: The school system provides levels of 807 

recognition (e.g., salary, leadership opportunities,) that reflect the professional growth of individual school 808 

psychologists. School psychologists are provided with opportunities to use new skills consistent with 809 

professional growth.  810 


